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CHAPTER I 
INTRODUCTION 
Guidance Needs in Higher Education 
Basic !"acts.- A little more than ten years ago, "studies of the 
educational mortality of college students •••• frequently showed 
losses of from 30 to 50 per eent in the first year of residence."1/ 
Unfortunately, the cause for such student mortality lay with the 
institutions and not with the students. When the students arrived 
at college, they found that the college curriculum was unsuited to 
their needs and beyond their abilities. The courses had not been 
designed for the heterogenous population colleges were then receiving, 
but rather for "relatively highly selected students from the upper 
ability groups which 
colleges. nY 
•••• had been the only ones attending American 
This huge student mortality rate, in addition to the psycholog-
ica.l researches being made around that time, which showed "that the 
student does not learn with his mind alone but as a per~onality unit,m2/ 
served to sufficiently enlighten colleges that they "began to assume 
I!Gilbert C. Wrenn, and Reginald Bell, Student Personnel Problems, 
Farrar and Rinehart, Inc., New York, 1942, p. 3 · 
2J.Loc. cit. 
1/Ibid., p. 6 
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responsibility for the development of a student's physical, social, 
and emotional status, as well as his intellectual performance."!/ 
This resulted in the establishment of guidance or personnel programs 
and services designed to serve the non-intellectual needs of the 
students. 
2 
These programs and services as they exist in many of our colleges 
today are not adequate~ serving the needs of the students. Having 
been established, for the most part, in the days when educators were 
of the opinion that students were not capable of knowing their own 
wants, the programs include only those topics and services that ed~ 
cators felt the students needed. 
The inadequacy of those guidance programs indicates that the 
basis of worth-while guidance programs in colleges must be founded 
upon an understanding of the needs of the students they are to serve. 
According to Shaffer, there are three ways of determining these 
needs: 11 (1) By asking the person about himself; (2) By asking others 
about him; (3) By observing him at work.',Y 
Contrary to former opinion, educators today feel that students 
who have the intelligence necessary to enter college certainly are 
capable of determining to some extent their personal needs and what 
services they require of a college. With this thought in mind, the 
writer, in making the stuqy, has used Shaffer's first method in 
determining the problems of students. 
!/Wrenn, 2.2• cit., p. 6 
~L. F. Shaffer, 1he PgrchologY of Adjustment: An Objective Approach 
to Mental Hygiene, Houghton Mifflin Company, Boston, 1936, p. 291 
• 
• 
• 
Purpose of the Study 
The problem.-- This is a study of the problems of 237 college 
freshmen and is an attempt to show: 
(1) what are the problems of freshmen in 
one eastern college; 
(2) that students themselves are an impor-
tant source of information concerning 
their problems; 
(3) that information obtained from the st~ 
dents may be used by administrators in 
determining the guidance needs of students 
and in developing personnel programs to 
meet these needs. 
Significance of the problem.-- The significance of the problem 
then may be found in the following statements: 
(1) Student personnel programs are now 
being recognized as integral aspects 
of higher education. 
(2) Student personnel services should 
stem from the known problems of those 
for whom the services are provided. 
(3) Further research is needed to reveal 
the nature and scope of problems of 
college students in general. 
(4) This study of the personal problems 
of students in one college will con-
tribute to this need and provide 
information for improving the guid-
ance service in that particular 
institution • 
3 
• 
• 
• 
CHAPTER II 
METHOD OF INVESTIGATION 
The Mooney Problem Check List 
Reason for choice of instrument.-- After an investigation of 
the methods that could be employed in obtaining information from 
students about their problems, the writer decided that an anonymous 
check list would be the best for that purpose. The following rea-
sons influenced the writer in making such a decision: 
(1) A large number of problems could be 
ascertained by means of a check list 
in a relatively short period of time • 
(2) A check list would facilitate the 
tabulation and comparison of items. 
(3) "It would provide an easy and digni-
fied way by which the student could 
mark personal problems which he 
would be embarrassed to discuss in an 
interview. "Y 
(4) The anonymity of the check list would 
assure frank responses. 
Description of Check List.-- Obviously, the task of devising a 
check list of personal problems would be a stuQy in its self. 
Dr. Ross L. Mooney, of Ohio State University has made such a study 
and has devised a check list entitled, "Problem Check List." Separate 
1/Ross L. Mooney, Problem Check List Manual, Ohio State University 
Press, Columbus, Ohio, 1940, p. 11 
-4-
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forms of this check list have been prepared for use in the jmior high 
school, the high school, and college. The College Form of Ross Mooney's 
Problem Check List was used to obtain the information presented in this 
study. A copy of the College Form has been included in Appendix A. 
The instrument contains a list of 330 problems common among college 
students, which are classified into the following 11 areas: 
1. Health and Physical Development 
2. Finances, Living Conditions, and Employment 
3. Social and Recreational Activities 
4. Social-Psychological Relations 
5. Personal-Psychological Relations 
6. Courtship, Sex, Marriage 
7. Home and Family 
8. Morals and Religion 
9. Adjustment to College Work 
10. The Future: Vocational and Educational 
11. Curriculum and Teaching Procedures 
The criteria for these classifications were that they should: 
(1) "cover the range of problems collected; 
(2) allow for a relatively equal distribution 
of the problems among the areas; 
(3) be few enough in number for convenience 
in summarization; 
(4) be pragmatic and empirical rather than 
theoretical and abstract."Y 
In each classification, thirty problems are listed. Dr. Mooney 
felt that "the number thirty seemed best· suited to cover the range of 
problems in each area without stretching some areas too far and com-
pressing others too much.'~ The thirty problems in each area are 
1/Mooney 1 E.E· ill•, p. 3 
2J.Loc. cit • 
• 
• 
• 
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arranged in groups of five items across the six columns of problems. 
The students, when using the Check List to mark the items which are of 
concern to them, proceed down the page so that they read five problems 
from the first c.r ea and then five problems from the next area until 
they have completed all six columns. This takes from 20 to 45 minutes. 
Uses of the Check List.:-- Although the writer has used the Check 
List only as a means of planning a guidance program, this is certainly 
' 
not the extent of its usefulness. In addition, it may be used as 
follows: 
l. 11In interview work with individual students the List can 
aid: 
a. the counselor in reviewing quickly the 
variety of problems which are the con-
cern of the student; 
b. the counselee in getting a perspective 
on his problems and in seeing the full 
range of personal matters he might 
discuss with his counselor. 
2. In group projects, the List can aid: 
a. students at large in their efforts to 
crystallize their own problems and to 
locate appropriate personnel agencies 
on the campus which may be able to 
give help; 
b. personnel agencies in their efforts to 
locate students who might profit most 
from their respective services, and to 
plan and operate a coordinated personnel 
program on campus; 
c. administrators and educational program 
committees, in their efforts to locate 
needed adjustments and developments in 
curricular offerings and to spot students' 
dissatisfact"on with educational f actors 
other than the curriculum • 
• 
• 
• 
d. classroom teachers in their efforts to 
personalize and individualize their 
instruction; 
e. teachers of personnel workers in their 
training of workers in the process of 
locating and dealing with student 
problems; 
f. research workers in psychology in their 
analyses of problem patterns and in 
their investigation of the relation of 
personal problems to attitudes, abilities, 
interests, and other aspects of human 
behavior. ny 
Administration of Check List.-- The Problem Check List was 
administered to the 237 freshmen participating in the study during 
their College Opportunities period on December 6, 1944. This time 
of year was chosen in order to avoid any undue inflation in the 
students' problems and concerns which might be expected at the 
opening and close of a semester. The students had been in college 
long enough to overcome the initial problems that accompany orienta-
tion and adjustment to a new situation. They had had time to become 
acquainted with their advisors and instructors; to have met students 
in their own class and upperclass students; to have enjoyed a bit of 
college social life; and to have experienced both quizzes and hour 
examinations in all their classes. 
The Director of Guidance was chosen to present the Check List 
7 
to the freshmen. Inasmuch as she is the one person with whom all the 
1/Mooney, .2.E• cit., p. 1 
• 
• 
• 
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freshmen have some contact, it was felt that the students would have 
more confidence in her and would be more willing to cooperate with her 
than with a stranger. She explained to them that a study of their 
problems was being made ll1 an effort to plan guidance activities more . 
suited to their needs. Following Dr. Mooney's suggestion that the 
"best place for the students to fill out the lists is usually the 
place where the students would ordinarily be inclined to think about 
their problems--usually in their o~m rooms if there is sufficient 
privacy,"Y the students were encouraged to take the check lists home 
with them. 
In order to assure frank responses, the students were told that 
no names would be required of them. However, in order that they might 
be enabled to discuss the Check List, if they wished, with their advi-
sers or some other member of the faculty, a coding system was used. 
On the line marked, "Your narne or other identification, if desired, 11 
the students placed the n~ber of the row in which they were sitting 
and the seat number, for example, Row 11, Seat 6. This assured the 
students that the information contained in the Check List would be 
kept confidential, for only the Guidance Director has access to the 
seating plan of the students enrolled in that course. 
The Director of Guidance then read the following directions to 
the students: 
"This is not a test. It is a list of troublesome 
problems which often face students in college--problems 
1/Mooney, ££• ~., p. 12 
• 
• 
• 
9 
of health, money, social life, relations with people, 
religion, studying, selecting courses and the like. You 
are to go through the list, pick out the particular prob...: 
lems which are of concern to you, indicate those which 
are of most concern, and make a smnmary interpretation in 
your ovm words. 
More specifically, you are t o take these three steps: 
(1) Read the list slowly, pause at each 
item, and if it suggests something 
which is troubling you, underline 
it. Go through the whole list, 
underlining the items which suggest 
troubles (difficulties, worries) of 
concern to you. 
(2) After completing the first step, look 
back over the items you have under-
lined and circle the numbers in front 
of the items which are of most concern 
to you. 
(3) After completing the first and second 
steps, answer the summarizing~gues-
tions on pages five and six. "11 . 
The students were then asked to return the Check Lists within a 
week to the Guidance Office. It is interesting to note that they were 
so enthusiastic at the thought that something was being done about 
their problems that 65 per cent of the freshmen returned their Check 
Lists within two days after it was given them. Within the time 
given them, a total of 237 or 84 per cent of the freshmen returned 
their Check Lists. 
Composition of the Students Studied 
General information.-- The freshmen participating in the study 
attend a technical college for girls which has an enrollment of about 
1/Ross L. Mooney, Problem Check List, Ohio State University Press, 
Columbus, Ohio, 1941, P• 1 
• 
• 
• 
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1600 students. The college is located on the edge of a city populated 
by approximately 770,000 people. Most of the students come from New 
England, with Massachusetts having the largest representation. One-
half the students live at the dormitories and the remaining half are 
commuters. 
These freshmen became acquainted with the college during "Orien-
tation Week. 11 This consisted of four days in which the students were 
given placement and psychological tests, a physical examination, met 
their advisors, attended a formal faculty receptio~and planned their 
freshman course in the light of their tentative choice of a school. 
All the freshmen take a liberal arts course consisting of English, 
social studies, a science, a language, physical education, and "College 
Opportmities. 11 The course in College Opportunities meets one day a 
week throughout the year and is designed to give students assistance 
in adjustment to college, how to stuqy, how to budget their time and 
money, how to take care of their heal th, and some information about 
the training offered by the various schools of the college. The find-
ings of this study would give administrators concrete evidence of the 
students' problems upon which they could base the content of this 
course in College OpportliDities • 
• 
• 
• 
CHAPTER III 
ANALYSIS OF FRESHMEN' PROBLEMS 
General Personal Problems of Freshmen 
Scope of the chapter.-- The material in the following pages is an 
analysis of the problems marked by 237 college freshmen who used the 
Moone,y Problem Check List as a means of helping them to determine. their 
problems. 
The items of the Check List have been analyzed in two ways. First, 
an area analysis of the problems is presented and then an item analysis 
of the problems has been made • 
Area analYsis.-- An analysis of Table 1 reveals that the students 
place the largest number of their problems in the Area of Adjustment 
to College Work and place the smallest number in the Area of Morals 
and Religion. However, when only 90 per cent of the student body is 
taken into consideration, as has been done in classifying Tables 3 to 
12, the importance of some areas is changed. Adjustment to College 
Work still heads the list; Morals and Religion still remains the least 
important area, and Social-Psychological Relations still holds sixth 
place. The eight remaining areas change a little within the group. 
These changes are indicated in Table 2, which gives the number of 
problems checked in each area by 90 per cent of the population, as 
well as the number checked by all of the students. The figure in 
parenthesis shows the rank of each area • 
-11-
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• 
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Table 1. Number and Percentage of Students Checking Problems in Each 
Area.. 
Number of Stu- Percentage of 
Area. 
dents Checking a. I· Students Checking 
• Problem a Problem 
1. Adjustment to College Work •••••• 
2. Persona.l-Ps.ychological Relations' 
3. Social and Recreational Activi- i 
t • I 
4. Hea.~~~-~d·Ph;;i~~i·o~~~i~~~~t: 'l· 
5. The Future: Vocational and Edu-
cational •••••••••••••••••••••• ,~ · 
6. Socia.l-Ps.ychologica.l Relations •• 
7. Curriculum and Teaching Proce.- . 
dures •. · •.•••••••.•••••••••••. ·1 
8. 
9. 
10. 
Courtship, Sex, and Marriage •••• 
Home and Fami~ ••••••••••••••••• . 
Finances, Living Conditions and 
Employment •••••••••••••••••••• 
11. Morals and Reli ion ••••••••••••• 
206 
188 
187 
184 
152 
140 
137 
129 
lll 
92 
87 
79 
79 
78 
64 
59 
58 
54 
47 
39 
Table 2. Comparison of the Number of Items in Each Area Underlined b,y 
90 Per Cent of the Students and by 100 Per Cent of the Stu-
dents RespectivelY. 
NUm.ber of Prob- Number of Prob-
lems Checked by lems Checked by 
90 Per Cent of 100 Per Cent of 
Area the Students the Students 
~ 
773 (1) 883 (1) 1. Adjustment to College Work •.••• 1 
2. Social and Recreational Activi- l 
ties ••••••••••••••••••••••••• J 524 (2) 708 (3) 
3· Personal-P5,rchological Relation~ 491: ('3) 696 (2) 
4· The Future: Vocational and Edu- l 
cational ••••••••••••••••••••• ~ 331 (4) 468 (5) 
5. Health and Physical Development ~ 270 (5) 457 (4) 
6. Social Ps.ychologica.l Relations.~' 213 (6) 386 (6) 
7· Courtship, Sex, and Marriage ••• ~ 156 (7) 296 (8) 
8. Curricul\111 and Teaching Proce- t f 109 ( 8) 267 (7) dures .• .•.....• • . • · • • • • • • • • • • •I 
9. Finances, Living Conditions, anq 
F..tnployment • •••••••••••••••••• •: 44 (9) 
10. Home and Fami~ •••••••••••••••• J 35 (10) 
11. Morals and Reli ion ••••••••••••• 0 11 
• 
• 
• 
13 
The information obtained from Tables 1 and 2 is useful in deter-
mining the particular area in wh~ch students feel they need the most 
assistance. However, if best use is to be made of the findings,they 
should be organized to provide information concerning the specific 
problems troubling the students. Such detailed information may be 
obtained either by an analysis o:t the items within an area or by an 
analysis of the items ranked in order of their importance. 
Anal.ysis of items within areas.-- Tables 3 to 12 classify the 
problems of a given area which have been checked by the students in 
this study. The problems are ranked in order of importance within 
each area, and the tables have been set up so that the area in which 
the largest number of students checked problems is first and that in 
which the smallest number of students checked problems is last. 
For this stuqy, on~ the items in each area that were checked by 
10 per cent or more of the students have been included in the tables. 
The figure 10 per cent was arbitrarily chosen in an effort to avoid 
listing problems that were underlined by on~ one or two students. 
However, it is not to be assumed that problems that are not marked 
by at least 10 per cent of the students are not important. On the 
contrary, the one student who underlined the item, "thoughts of 
suicide, 11 needs more help than all the other students and needs it 
desperately. 
Comment on problems of Adjustment to College Work:-- The largest 
number of problems checked by the students was in the Area of Adjust-
ment to College Work. This fact indicates that the students are 
. ~ 
• 
• 
Table 3. Items in the Area of Adjustment to College Work Underlined 
by at Least 10 Per Cent of the Students, Expressed in Terms 
of Number and Percentage of Students. 
Items of the Problem Check List 
I 
261 Worrying about examinations. ~ •••••••••••• j 
44 Don't know how to study effectively ••••••• 
263 Unable to concentrate well •••••••••••••• .! 
96 Getting low grades ••••••••••••••••••••••• , 
97 Fear of failure in college ••••••••••••••• ! 
210 Unable to express ~self in words •••••••• ! 
317 Vocabular,y too limited ••••••••••••••••••• j 
316 Afraid to speak up in class discussion ••• ; 
31S Weak in writing •••••••••••••••••••••••••• ~ 
206 Slow in mathematics •••••••••••••••••••••• j 
264 Trouble in outlining and noteta.king •••••• i 
319 Weak in spelling or grammar •••••••••••••• ! 
320 Slow in reading •••••••••••••••••••••••••• j 
153 Not enough time for study •••••••••••••••• ; 
~08 Weak in ~ogical :easoning ••••••••••••••••. 
1
l 
'262 Not gett:wg studies done on time ••••••••• 
Number 
of 
Styd.ents 
94 
00 
78 
58 
57 
53 
51 
47 
47 
35 
34 
33 jo 
27 
25 
24 
Percentage 
of 
Students 
39 
34 
33 
24 
24 
22 
21 
20 
20 
15 
14 
14 
13 
ll 
ll 
10 
greatly concerned about the scholastic side of college life. There is 
not much evidence of the "Joe College11 type of student. The large num-
ber of problems checked in this area strengthens Ruth Strang's state-
ment that students' problems fall into five main categories, the first 
categor,r being that of intellectual and perceptual difficulties.!/ 
The problems in this area are of such a nature that college students 
must have them under control if they are to successfully carr,y out their 
college work. For example, such problems as "weak in writing, 11 "unable 
l7Ruth Strang, Behavior and Background of Students in College and Sec-
ondarY School, Harper and Brothers, New York, 1937, pp . 19-21 • 
• 
• 
• 
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to express myself in words, n "vocabulary too limited," 11weak in spelling 
or grammar, n are important because they could cause a student to fail 
in many courses. One of these problems or a combination of them would 
hinder a student in her ability to write satisfactory examinat~ons and 
term papers. Therefore, help oh the problems in this area must be 
given as early as possible so that the weakness or weaknesses may be 
overcome before the students begin to despair of ever passing their 
freshmen year. Many of the writing problems can be taken care of 
early in the freshman English course. Such problems as "trouble in 
outlining and note-taking," "unable to concentrate well," "don't know 
how to study effectively," and "slow in reading" must also be remedied 
early in the year so that the students may obtain all the assistance 
the,y need in order to satisfactorily complete their freshman year. 
Help on these problems could be given in the freshman guidance course, 
and clinical assistance could be given to those who continue having 
difficulty. 
Comment on prob~e~ of Social and Recreational Activities.-- The 
problems underlined in the Area of Social and Recreational Activities 
show very definitely that the students need help on schedule planning 
so that the words "too little chance to do this or that" will disappear 
from their vocabulary. The students are not unreasonable in expecting 
to have time for sports, recreation, social lif~and shows. All work 
and no play would make them very dull students. However, it must be 
impressed upon them that the leisurely life they led before coming to 
college cannot be continued. They must be shown how they can budget 
• 
• 
• 
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Table 4. Items in the Area of Social and Recreational Activities 
Underlined by at Least 10 Per Cent of the Students, Expressed 
in Terms of Number and Percentage of Students. 
: . 
Number 
of 
Items of the Problem Check List Students 
290 Too little chance to read what I like •••• 1 75 
ll Not enough time for recreation •••••••••• .' 58 
233 Too little chance to enjoy art or music •• ; 57 
234 Too little chance to listen to the radio .' 56 
232 Too little time for sports ••••••••••••••• · 43 
231 Not enough time to mrself................ 43 
70 Unskilled in conversation ••••••••••••••• .' 43 
67 Too little social life ••••••••••••••••••• : 34 
287 Too little chance to do what I want to dd 34 
69 Slow in getting acquainted with people ••• ; 29 
235 Too little chance to go to shows......... 26 
15 Being ill at ease ~t social affairs •••••• : 25 
: 
Percentage 
of 
Students 
32 
24 
24 
24 
18 
18 
18 
14 
14 
12 
11 
11 
their time so that there is ample time in their schedule for recreation 
and sports. They must realize, however, that due to the increased 
difficulty of the work they are now doing, they will not be able to take 
part in all the activities they enjoyed in high school, but must se-
lect their favorite activity or activities and include them in their 
schedule. The schedules planned for them should be flexible so that 
changes may be made easily. It should be impressed upon them that 
there is no ideal schedule that all students can follow. Some students, 
in working out their schedules, may find that they do not have to spend 
as much time on a subject as was suggested, but must devote more time 
to another. Each student must, therefore, work out her own schedule in 
the light of her abilities and interests. 
Comment on the problems of Personal-Pgycpological Relations.-- The 
items checked in the Area of Personal-Psychological Relations are close~ 
. ~ 
• 
• 
Table 5. Items in the Area of Personal-Psychological Relations Under-
lined by at Least 10 Per Cent of the Students, Expressed in 
Terms of NUmber and Percentage of Students. 
Number 
of 
Items of the Problem Check List Students 
133 Daydreaming •••••••••••••••••••••••••••• " J 65 
243 Lacking self -confidence ••••••••••••••••• l 62 
22 Taking things too seriously ••••••••••••• l 58 
76 Moodiness--having the blues ••••••••••••• ; 49 
132 Worrying about unimportant things •••••• ." 42 
241 Afraid of making mistakes............... . 38 
23 Nervousness .. ~ ..• _ •••..•...•..••••.••••.• ~ 38 
79 Too easily discouraged •••••••••••••••••• \ 37 
134 Forgetting things ••••••••••••••••••••••• 1 36 
186 Losing my temper •••••••••••••••••••••••• ) 27 
187 Stubborness ••••••••••••••••••••••••••••• l 25 
1 Laziness. . . . . . • . . . . . . . . . .. . • . . . . . . . . . . . . 1 2 
Percentage 
of 
Students 
27 
27 
24 
21 
18 
16 
16 
16 
15 
11 
11 
10 
connected with the problems of students in the Area of Adjustment to 
College Work. Such problems as "being easily discouraged," "nervous-
ness, 11 "laziness, 11 and "daydreaming'' all take their toll on the students 
mental well-being and may result in "ineffective study habits, u 11 inabil-
ity to concentrate," and "low grades." "Lack of self:...confidence" could 
very well cause students "to worry about examinations" and make them 
"afraid to speak up in class discussions." The causes of problems in 
this area are many and varied. The harm that may result when advice on 
these problems is given by an untrained person leads to the suggestion 
that all students possessing such problems be placed under the guidance 
of a psychologist. "" " 
Comment on problems of The Future: Vocational and Educational.-- A 
glance at the problems underlined in the Area of The Future: Vocational 
• 18 
• 
•  
Table 6. Items in the Area of The Future: Vocational and Educational 
Underlined by at Least 10 Per Cent of the Students, Expressed 
in Terms of Number and Percentage of Students. 
Items of the Problem Check List 
I 
215 Needing to know my vocational abilities! 
156 Wondering if I' 11 be successful in life! 
158 Not lmowing what I really want •••• • ••• •j 
213 Needing to decide upon an occupation •• • l 
214 Needing information about occupations •• ·
1
, 
46 Restless at delay in starting life work. 
47 Doubting wisdom of my vocational choice! 
268 Wanting advice on next steps after col-1 
1 e . .........•...•.•••••.•••.......• i 
Number 
of 
Students 
64 
56 
50 
45 
35 
29 
29 
2 
I Percentage 
j of 
Students 
27 
24 
21 
19 
15 
12 
12 
10 
and Educational reveals problems that educators would expect college 
freshmen to be concerned about. The students have come to college to 
prepare themselves for the World of Work. Many have a vague idea of 
what the,y would like to do, ·but are not sure that they are fitted for 
that field. There is also the question in their mind of whether there 
are openings in the field. Others have absolutely no idea of what the,y 
would like to do. The students, then, need to know their vocational 
abilities so that the,y will be able to select a field in which they 
may use them to best advantage. Having become acquainted with their 
vocational abilities, the students should then be given some knowledge 
as to how to apply their abilities occupationally. They should be 
guided into occupations where there is a reasonable chance that job 
opportunities will exist when they will have completed their course. 
A careful .selection of a vocational field with a thorough knowledge of 
abilities and job opportunities in mind will do much to prevent a student 
• 
• 
• 
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from spending tvro or three years in preparation for an occupation, only 
to find that she is not suited for it or that the field is overcrowded. 
Table 7. Items in the Area of Health and Physical Development Urider-
lined by at Least 10 Per Cent of the Students, Expressed 
in Terms of Number and Percentage of Students. 
: : : 
Items of the Problem Check List 
I 
5 Not enough sleep ••••••••••••••••••••••••• ! 
37 Not enough outdoor air and sunshine •••••• ! 
3 Being overweight •••.••••••••••••••••••••• J 
112 Poor complexion •••••••••••••••••••••••••• j 
1 Tir· easi ...............•.••..• • ! 
Number 
of 
Students 
101 
59 
47 
33 
0 
! i Percentage 
! of 
Students 
42 
25 
21 
14 
1 
Connnent on problems. of Health and Physical Devel9P!Ilent.-- The items 
checked by 10 per cent or more of the students in the Area of Health 
and Physical DeveloFment are few in number but contain the item that 
was most frequently checked by all the students; namely, "not enough 
sleep." The problems in this area are interwoven with problems in other 
areas. W\'hen students have learned to schedule their activities properly, 
they will find that they will have enough sleep and enough outdoor air 
and smshine. 
The problems of 11being overweight," "poor complexion," and "tiring 
very easily" are more serious in nature and should be placed under the 
supervision of the college physician. "Poor complexion" and "being · 
overweight"- can cause a student much mental suffering. Students with 
such affliction are usually very self-conscious. The,y hesitate to take 
part in social activities because they fear the reception they will 
. ~ 
• 
• 
receive from some students. Consequently, we find that many of these 
students develop inferiority complexes and isolate themselves from 
their classmates. Very often they brood over the problem and as a result 
upset their mental efficiency which eventua~ causes them to fail in 
their studies. 
Table 8. Items in the Area of Social-Psychological Relations Under-
lined by at Least 10 Per Cent of the Students, Expressed 
in Terms of Number and Percentage of Students. 
Items of the Problem Check List 
236 Wanting a more pleasing personality •••• 
75 Feeling inferior •••••••••••••••••• • •••• ! 
20 Feelings too easily hurt ••••••••••••••• , 
237 Lacking leadership ability ••••••••••••• 
17 Being slow in making friends ••••••••••• 
16 Sh ess .....................•... ...... 
: 
Number 
of 
Students 
58 
40 
37 
28 
27 
2 
Percentage 
of 
Students 
24 
17 
16 
12 
11 
10 
Qomment on problems of Social-Psychological Relations.-- In the 
Area of Social-Ps,rchological Relations, the students have indicated a 
desire to develop their personalities and make friends. Perhaps one 
of the first things a student thinks about when she considers college 
is all the new friends she will make and the many people she will meet. 
Much of her happiness at college depends upon her ability to make friends 
and very often her post-college success depends upon the contacts she 
made in college. The students' desire for a more pleasing personality 
should be encouraged. However, too often students desire to acquire 
the personality of the most popular girl in the college or wish, as one 
student did, "to develop a witty personality,•r 111-hich may or may not be 
• 
• 
• 
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suited to them. The,r should be encouraged to be above all themselves. 
It should be impressed upon them that each one of them has desirable 
personality traits that should be developed. They must not mold their 
personalities after that of another. 
As far as "being slow in making friends" and ''shyness" is concerned, 
the students should realize that the other members of the class are as 
anxious to make friends as they and that any effort they may make toward 
·friendliness with another student will be greatly appreciated by her. 
The problem of "feeling inferior" is one that very often seizes 
freshmen, especial~ when they are in courses with upperclass students. 
Usual~ a little encouragement or proof of their ability to compete with 
the other students is needed to break down this complex. The treatment, 
of course, would depend upon the individual and the underlying cause of 
the complex, but very often it is not too difficult to assist students 
having this problem. 
Table 9. Items in the Area of Courtship, Sex, and Marriage, Underlined 
by at Least 10 Per Cent of the Students, Expressed in Terms 
of Number and Percentage of Students. 
Items of the Problem Check List 
I 
. ! 
26 Too few dates. _ •.. _. •. • · · • · • • • • • •: • • • • • • • • f 
85 Wondering if I'll ever get marr~ed •••••• i 
140 Wondering if I'll find a suitable mate •• I 
27 Not mixing well with the opposite sex •• • • 
Number 
of 
Students 
57 
44 
29 
26 
Percentage 
of 
Students 
24 
18 
12 
11 
Comment on problems of Courtship, Sex, and Marriage.- In the Area 
of Courtship, Sex, and Marriage, it was found that the problem checked 
• 
• 
• 
most frequently by the students is "too few dates." 
22 
This problem has 
no doubt been aggravated by the war. With most of the young men in the 
service, the students have been forced to curtail many of their social 
activities at the college. With decreased social activities, the oppor-
tunities for dates naturally decrease. The students, in general, realize 
that the situation is abnormal, but seem to derive pleasure from talking 
about the lack of dat€s; consequently, this is topic number one in all 
their "bull sessions." 
"Wondering if I'll ever get married" and "wondering if I'll find 
a suitable mate" are natural outgrowths of the "too few dates" problem. 
It is only reasonable for a student who has not many dates to become 
concerned over her chances of becoming married. Then too, with such 
a man shortage, perhaps the students have not met men on the few dates 
they do have who have appealed to them and they then begin wondering 
if they ever will find some one who will suit them. 
The problem of "not mixing well with the opposite sex" 1s perhaps 
more prevalent among students in a women's college than among girls 
in a coed college. Since the students, for the most part, meet only 
members of their own sex day after day, it is quite understandable that 
not a few of them will have difficulty when meeting members of the 
opposite sex. If, however, suggestions can be given them to help them 
feel at ease in the presence of the opposite sex, once they have estab-
lished confidence in themselves, they will find future meetings will 
not be so difficult • 
• 
•• 
Table 10. Items in the Area of Curriculum and Teaching Procedures 
Underlined qy at Least 10 per cent of the Students, Excp;essed 
in Terms of Number and Percentage of Students. 
Items of the Problem Check List 
106 Hard to study in living quarters •••••••• · 1! 
328 Too much work required in some courses ••• 
110 Inadeguate high-school training •••••••••• !, 
Number 
of 
Students 
42 
37 
30 
Percentage 
of 
Students 
18 
16. 
13 
C£>rmnent on problems of Curriculum and Teaching Procedures.- The 
Area of Curriculum and Teaching Procedures presented an opportunity for 
the students to air their grievances. Items such as "too many poor 
teachers," "having unfair tests," "teachers lacking personality11 would 
give the students an opportunity to put the faculty on the spot. How-
ever, we find only three problems underlined by 10 per cent or more of 
the students, and none of these reflect on the faculty. The first 
problem--hard to study in living quarters-- is a just complaint, espe-
cial~ for dormitory students. It is only natural that when a group 
of girls live in one house that silence cannot be maintained at all 
times. Provision is made for a two-hour study period, during which 
silence must be maintained. However, as one student said, "that won't 
stop a garrulous roommate from talking a blue streak during study period"; 
neither will it "stop your neighbors from entering your room and inter-
ruptirgyour studying." Then too, most of the students need more than 
two hours in ~nich to do their work so that the period of quiet is not 
·long enough for them. The students need a study hall on campus where 
they may be assured of a quiet place in which to study • 
• 
• 
• 
The problem of "too much work required in some courses" may stem 
from the students' ineffective study habits, which would require them 
to spend more time than is actually necessar,r on their studies. Then 
too, those who have had a course in-high school, such as chemistry, 
biology, or French, probably did not have to spend too much time in 
preparation for it so that they dislike having to spend the amount of 
time required of them in order to pass their college course. 
No definite conunent can be made concerning the problem of "inade-
quate high-school training" without some Jmowledge of the high schools 
from which the students came. It is true that some high schools fail 
to give their students adequate preparation for college. On the other 
hand, many students slide by in high school and fail to take advantage 
of the preparation offered by the school. 
Table 11. Items -in the Area of Finances, Living Conditions, and Employ-
ment ~derlined by at Least 10 per cent of the Students, 
Expressed in Terms of Number and Percentage of Students. 
Number 
of 
Items of the Problem Check List Students 
120 Disliking financial dependence on family. : 31 
62 Graduation threatened by lack of funds... . 24 
• Percentage 
of 
Students 
13 
10 
Conunent on problems of Finances, Living Cpn.ditions, and Employment.--
A glance at the items checked b,y 10 per cent of the students in the 
Area of Finances, Living Conditions, and Employment reveals that the 
students "dislike financial dependence on Lthi/ family. 11 It is only 
natural that girls attending college will ·wish to be financially 
l 
• 
• 
• 
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independent of their parents when the,y see that many of their friends 
are working and earning their own living. This wish on the part of 
college students to have financial independence is not so much a 
desire to have the freedom and privileges that a financially independ-
ent person has, as it is the desire to relieve their families of the 
burden of paying for their education. The students should be encouraged 
. to seek employment which will help them to bear part of their college 
expenses. The services of a Placement Bureau within the college would 
be one way of securing part-time positions for the students. 
The students whose college education is threatened by lack of funds 
have a distressing problem. For those who have the physical strength 
to work and go to school at the same time, there are, at present, many 
opportmities for part-time work. However, the students who cannot 
afford to take time out of their busy schedules for part-time work must 
, app~ themselves more diligently in their courses so that they can 
receive scholarship aid. If they cannot obtain a scholarship, they must 
then depend upon summer work or be obliged to withdraw from college 
liDtil they have sufficient funds with which to return. The latter sug-
gestion is not too satisfactory a solution to the problem, for when the 
students return, they usually feel that they are misfits in their classes. 
They are generally older than the others, and their year or two of busi-
ness experience has given them a more mature attitude toward life. The 
students who have this financial problem are never completely at ease for 
in the back of their minds lies concern for their future in college. This 
concern very often hampers them in their efforts to do good work in their 
courses. 
. ~ 
• 
• 
Table 12. Items in the Area of Home and Family Underlined by at Least 
10 Per Cent of the Students, Expressed in Terms of Number 
and Percentage of Students. 
Items of the Problem Check List 
35 Parents sacrificing too much for me ••••••• 
Number 
of 
Students 
35 
Percentage 
of 
Students 
15 
Comment on the problems o~ Home and FamilY.-- From the Area of 
Home and Family, we find only one problem checked by 10 per cent or 
more of the students; namely, "parents sacrificing too much for me." 
If a survey was made of the Check List to see what other problems were 
listed in the area, it would be reasonable to conclude that these st~ 
dents are quite well adjusted in this area. The students realize the 
sacrifices being made by their families to send them to college and 
generally appreciate what is being done for them. Good adjustment in 
family life is important, especially for commuters who are in daily 
contact with their families. It is a known fact that when there is 
friction between members of a family, the unpleasantness carries over 
into ever,rthing th~ do. In the case of students, it makes its greatest 
impression on their ability to do well in their studies. The problem 
in this area ties up with the problems in the Area of Finances, Living 
Conditions, and Employment. The best that can be done to relieve the 
students of this problem is to assist them in securing part-time work 
and thus lessen the sacrifice being made by their parents. 
Comment on problems of Morals and Religion.-- In the Area of Morals 
and Religion, no problems were checked qy 10 per cent or more of the 
.. 27 
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students. It must be remembered that students handed in anonymous 
Check Lists; therefore, there was no reason why they should have been 
motivated t o render responses that would be socially approved. The 
small number of responses in this area would indicate that the need 
for assistance in this area is limited, especially in so far as reli-
gious problems are concerned. This is perhaps as it should be in a 
non-sectarian college, for the problems in this area would in all 
probability be more successfully taken care of b,y a clergyman. 
Significance of findings for guidance.-- Tables 3 to 12 indicate 
that the problems of the freshmen students are many and varied. From 
the tables, one also can see that many of the problems in each area are 
interwoven and can be separated for identification purposes, but not 
for treatment. For example, a student who gets low grades may be spend-
ing more time on her studies than any other student, but still cannot 
bring up her marks. Further investigation may reveal that she does not 
know how to study effectively and that she is slow in reading. Even if 
the student had followed all the advice on how to study effectivelY, her 
grades would still be low until her reading deficiency had also been 
overcome. Thus, in order to remedy one problem, treatment would have 
had to have been applied to two other problems. 
Tables 3 to 12 also provide much valuable information for adminis-
trators who are planning personnel programs in colleges. Analyzing 
these tables, one can determine whether provisions should be made for 
treating problems in a given area in groups or on an individual basis. 
For example, glanci ng at the problems listed under the area of 
• 
•• 
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Adjustment to College Work, such problems as "don't know how to study 
effectively, 11 "trouble in outlining and note-taking, 11 and "weak in 
spelling, grammar, or mathematics" are found. Much aid can be given 
to students through a group approach to these problems, for there are 
well-established, basic principles which must be followed qy ever,rone 
in an effort to overcome problems of this type. 
However, when a study is made of the problems listed in the Area 
of Personal-Psychological Relations, such problems as "worrying about 
unimportant things," "nervousness, 11 and "too easily discouraged" are 
found. There is no definite procedure to follow in overcoming these 
problems because each individual who has these problems views them in 
a different light; consequently, the technique employed qy one individ-
ual in an effort to overcome one of these problems may be of no aid to 
another, and in fact might be detrimental to the well-being of another 
person. Thus, provision must be made for treating these problems indi-
vidually. 
After determining the manner in which problems should be considered, 
administrators are in a better position to know how much time should be 
expended on the problems that are to be treated in groups. They c~ot, 
unfortunatelY, determine how much time will be needed to assist students 
whose problems require individual treatment. 
Then too, an ana~sis of the problems confronting the students iri 
each area indicates what guidance services should be established in order 
to extend the best possible assistance to the students. By way of 
illustration, in order to competently and accurately assist students who 
• 
• 
• 
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underline "needing to lmow my vocational abilities, 11 as a problem, a 
testing program, under the direction of an experienced person should 
be established. The services of a psychiatrist would be needed to 
assist students who checked such problems as "moodiness--having the 
blues, 11 ''feeling inferior." 
Finally, these tables enable an administrator to combine prob-
lems into effective units for classroom work. For instance, a unit on 
"Budgeting Tilne" would incl11de most of the problems under Social and 
Recreational Activities, such as "too little chance to read what I . 
like" and "too little chance to go to shows." However, items from 
other areas should be included if all the problems connected with the 
failure to budget time are to be treated in the one unit. This would 
mean that the items "not enough sleep" and "not enough outdoor air 
and sunshine" from the Area of Health and Physical Development, as well 
as the items "not getting studies done on time" and "not enotgh time 
to study" from the Area of Adjustment to College Work should all be 
.considered in the unit. 
Item ana1ysis.-- Although Tables 3 to 12 place the problems within 
each area in order of their importance, it is not easy to determine 
exactly how these problems ranked with relation to problems in other 
areas. Table 13 contains a list of the problems in order of frequency 
of checking and illustrates a second way of analyzing individual items 
of the Check List. 
A survey of this table shows that the item "not enough sleep" from 
the Area of Health and Physical Development was checked by 101 students 
or 42 per cent of the freshmen included in the study. It is significant 
Table 13. Items Marked b.1 10 Per Cent or More of the Students, Expressed 
in Terms of Number and Per Cent of Students. 
l 
Items of the Problem Check List I 
5 Not enough sleep •••••••••••••••••••••••• J
1 
261 Worrying about examinations •••••••••••••• 
44 Don't know how to study effectively •••••• 
263 Unable to concentrate well ••••••••••••••• ! 
290 Too little chance to read what I like •••• ; 
133 Daydreaming . .•...•••.•...........••.••..• : 
215 Needing to know nw vocational abilities. ·l 
243 Lacking self-confidence •••••••••••••••••• j 
57 Not enough outdoor air and smshine •••••• ' 
96 Getting low grades •••••••••••••••••••••• .! 
22 Taking things too seriously •••••••••••••• ; 
11 Not enough time for recreation ••••••••••• ; 
236 Wanting a more pleasing personality •••••• 1 
26 Too few dates . .............•.....•...... · ' 
97 Fearing failure in college ••••••••••••••• ! 
233 Too little chance to enjoy art or music •• ; 
156 Wondering if I'll be successful in life •• : 
234 Too little chance to listen to the radio.; 
210 Unable to express IIzy"self in words ••••••• .l 
317 Vocabulary too limited ••••••••••••••••••• ! 
158 Not knowing what I really want ••••••••••• j 
76 Moodiness--having the blues ••••••••••••• ·! 
316 Afraid to speak up in class discussion ••• ; 
318 Weak in writing ••••••••••• · ••• • •••••••••• ·j 
3 Being overweight ..•••.••••••••••••••.•••• , 
213 Needing to decide upon an occupation ••••• i 
85 Wondering if I 111 ever get married •••••• ·i 
232 Too little time for sports •••••••••••••• • ; 
231 Not enough time to ~self •••••••••••••••• ~ 
j 70 Unskilled in conversation •••••••••••••••• , 
106 Hard to study in living quarters •••••••• •1 
132 Worrying about mimportant things •••••••• 1 75 Feeling inferior ••••••••••••••••••••••••• l 
23 Nervousness •••••••••••••••.•••••••••••••• ; 
241 Afraid of making mistakes •••••••••••••••• ! 
· 20 Feelings too easily hurt ••••••••••••••••• j 
328 Too much work required in . some courses ••• 1 
79 Too easily discouraged •••••••••••••••••• .! 
134 Forgetting things •••••••••••••••••••••••• , 
35 Parents sacrificing too much for me •••••• · 
214 Needing information about occupations ••• •'· 
206 Slow in mathematics •••••••••••••••••••••• ; 
264 Trouble in outlining or note-taking •••••• ~ 
Number 
of 
Students 
101 
94 
80 
78 
75 
65 
64 
62 
59 
58 
58 
58 
58 
57 
57 
57 
56 
56 
53 
51 
50 
49 
47 
47 
47 
45 
44 
43 
43 
43 
42 
42 
40 
38 
38 
37 
37 
37 
36 
35 
35 
35 
34 
Percentage 
of 
Students 
42 
39 
34 
33 
32 
27 
27 
27 
25 
24 
24 
24 
24 
24 
24 
24 
24 
24 
22 
21 
21 
21 
20 
20 
20 
19 
18 
18 
18 
18 
18 
l8 
17 
16 
16 
16 
16 
16 
15 
15 
15 
15 
14 
• 
• 
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Table 13. (Concluded) 
Items of the Problem Check List 
67 Too little social life ••••••••••••••••••• 
112 Poor Complexion •••••••••••••••••••••••••• 
319 Weak in spelling or grammar •••••••••••••• 
120 Disliking financial dependence on fami~. 
320 SloW in reading . •..................•..... 
1 Tiring ver.y · easi~ •..••.••.•.•.•...•.••.• 
110 Inadequate high-school training •••••••••• 
69 Slow in getting acquainted with people ••• 
46 Restless at delay in starting life work •• 
47 Doubting wisdom of~ vocational choice •• 
140 Wondering if I'll find a suitable mate ••• 
237 Lacking leadership ability ••••••••••••••• 
153 Not enough time for study •••••••••••••••• 
1S6 Losing nty temper .....•...........•...•... 
17 Being slow in making friends ••••••••••••• 
235 Too little chance to go to shows ••••••••• 
27 Not mixing well with opposite sex •••••••• 
20S Weak in logical reasoning •••••••••••••••• 
187 Stubborness ••..••••••...••••••••••••••••• 
15 Being ill at ease at social affairs •••••• 
62 Graduation threatened by lack of funds •• ; 
189 Laziness . ...............••.............•. 
262 Not getting studies done on time ••••••••• · 
26S Wanting advice on next steps after col- . 
lege . ................................•. 
16 Shyness . ...•.......•..................... 1 
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Number Percentage 
of of 
Students Students 
34 14 
33 14 
33 14 
31 13 
30 13 
30 13 
30 13 
29 12 
29 12 
29 12 
29 12 
2S 12 
27 11 
27 11 
27 11 
26 11 
26 11 
25 11 
25 11 
25 11 
24 10 
24 10 
24 10 
23 10 
23 10 
to note that although the Area of Health and Physical Development ranked 
fifth in relation to the other areas, it contained the problem that con-
cernErlmost of the students; whereas, "worrying about examinations, 11 the 
most important problem from the Area of Adjustment to College Work, was 
second in order of frequency when compared with all the individual items. 
From this table we find that "shyness" and "wanting advice on next steps 
after co11ege'were problems that concerned the least number of students. 
• 
• 
• 
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Value of the table.-- One can clearly see that the classifica-
tion of items according to areas and ranking them in order within the 
area is more valuable to administrators than the classification in 
Table 13. The latter table is of value in so far as it shows the 
order in which the problems concern the students and perhaps serves as 
a guide in determining where the emphasis in the personnel program 
should be placed. 
Critical Personal Problem of Freshmen 
Item analysis.-;.. Having a knowledge of problems reported by fresh-
men is knowing only half their stor,r. To enable administrators to 
plan programs and establish services that will be of immediate aid to 
the students, they must know those problems that students consider 
most urgent. A total of 82 per cent of the students reported "critical" 
problems • . "Critical 11 in this study is arbitrarily defined as applying 
to items which are circled as important by 25 per cent or more of the 
students who underline the item. In an effort to present only the 
most important problems, the writer has listed in Table 14 only those 
items underlined by 10 per cent or more of the total population. 
Although there are only a relatively small number of students 
indicating these most critical items, special attention should be given 
them by administrators for they "too often attach an exaggerated impor-
tance to the problems that have a high frequency of occurrence Lan~ 
forget that for a given student · a particular problem even though it 
• 
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Table 14• Critical Items of the Problem Check List Checked by 10 Per 
Cent or More of the Students and Circled ·b,y 25 Per Cent or 
More of the Students. 
I Percentage I Percentage ! 
Number of of Total i .Number of j of those 
Items Students · Population i Students Checking an 
of the Checking Checking : Circling i Item who 
Problem Check List the Item. the Item. i the !tem. lCircled it. 
(1) (2) ( ;) (4) ( 5) 
215 Needing to know my 
vocational abil-
ities ............. ~ · 64 27 34 53 
35 Parents sacrificing ! 
too much for me ••• ~ 
97 Fear of failure in 
35 15 18 51 
college. ~ .... ....... 57 24 27 47 
158 Not knowing what I 
really want ••••••• ~ 50 21 23 46 
26 Too few dates •.••••• ~ 57 24 11 46 
243 Lacking self-confi- ! 
• 
dence . ....•.••.•.. ~ 62 27 27 44 
44 J)on 't know how to i 
' 
study effectively. ~ 80 34 34 43 
70 Unskilled in conver- ; 
sa·tion ....• .••...• ~ 43 18 17 40 
96 Getting low grades •• ~ 58 24 23 40 
16 Shyness ••••••••••••• ~ 23 10 9 39 
62 Graduation threatened 
by lack of funds ••• 24 10 9 38 
3 Being ovenveight •••• ~ 47 27 17 37 
. 47 Doubting wisdom of my 
vocational choice.~ 29 12 10 34 
110 Inadequate high-
school training •••• 30 13 10 33 
263 Unable to conceritra-
te well ........ . ... 78 33 26 33 
22 Taking things too 
seriously •••••••••• 58 24 19 33 
320 Slow in reading •••••• 30 13 10 33 
132 Worrying about unim- , 
portant things ••••• 42 18 13 31 
213 Needing to decide · 
upon an occupation. 45 19 14 31 
214 Needing information 
about occu~ations •• 22 12 11 ,21 
• 
• 
• 
•• 
Table 14. (Concluded) 
Items 
of the 
Problem Check List (1) 
153 Not enough time for 
study .. .•......... • · 
210 Unable to express my-
self in words •••••• · 
106 Hard to study in 
living quarters •••• 
23 Nervousness ••••••••••• 
264 Trouble in outlining 
or note-taking •••••• 
262 Not getttag studies ' 
done on time .•••••• •, 
15 Being ill at ease at ' 
social affairs ••••• ~ 
75 Feeling inferior •••••• 
112 Poor complexion •••••• • 
156 Wondering if I'll be 
successful in life •• 
318 Weak in writing ••••••• ' 
120 Disliking financial 
Number of 
Students 
Checking 
the Item. 
(2) 
27 
5.3 
42 
.38 
34 
24 
25 
40 
33 
56 
47 
dependence on fami~ 31 
287 Too little chance to 
do what I want to do 34 
231 Not enough time to my~ 
self •••••••••••• ~ ··· 43 
2.36 Wanting a more pleas-
ing personality ••••• 58 
13.3_ Daydreaming ••••••••••• 65 
l89 Lazines,s •••••• ; ••••••• 24 
34 
I 
Percentage i !Percentage 
• of Total , Number of i of those 
Population Students Checking an 
' Checking Circling : Item who 
the Item. ' the Item. icircled it. 
11 8 30 
22 16 30 
18 12 29 
16 11 29 
14 10 29 
10 7 29 
11 7 28 
17 11 28 
14 9 27 
24 14 27 
20 12 26 
13 8 26 
14 9 26 
18 'll 26 
24 15 26 
26 -16 25 
10 6 25 
may not occur vdth great frequency among the student body as a whole 
·is of paramo1mt significance • .l/ 
1/Gilbert C. Wrenn and Reginald Bell, Student Personnel Problems, Farrar 
and Rinehart, Inc . , New York, 1942, p. 6.3 • 
• 
• 
• 
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A study of the problems in Table 14 reveals that some of the items 
that are low in frequency are found to be quite significant as "critical" 
items. When the first ten "critical" items of Table 14 are compared 
with the first ten items of Table 13, it is evident that only four of 
the items ranking high in the number of times they were underlined are 
included in the first ten most "critical" items. Those items are "need-
ing to know my vocational abilities," "lacking self-confidence," "don't 
know how to study effectively," and "getting low grades." 
A further analysis of Table 14 reveals that over one-half the 
students who underlined the item, "needing to know my vocational 
abilities," also circled it, indicating that students need help with 
this problem and need it immediately. The presence of such an important 
problem may affect the students' whole college experience if it is not 
taken care of immediately, for many students have not made definite 
vocational plans up to the time of college entrance. It vdll be fomd 
that many problems also listed as "critical" will disappear when this 
primary problem is eliminated. · For example, when students do not know 
their abilities, they are usually found to be taking courses that do 
not appeal to them because they have neither the interest in them nor 
the ability to pass them; consequently, they "get low grades," and then 
feel they "don't know hm•T to study effectively," commence to "fear 
failure in college" and 'begin to doubt the wisdom of /_theiiJ voca-
tional choice." This illustration shows that at least four problems 
• 
• 
• 
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are closely connected with this "critical" item and other problems 
could be followed through in the same manner. 
Value of the table.-- The information contained in this table is 
of value in guiding administrators so that the personnel programs and 
services they establish will serve not only "needs that are crucial in 
their extensiveness, Lbut alsd7 in their intensiveness."1/ 
!/Wrenn, .2£· cit., p. 63 
• 
• 
• 
CH~IV 
STUDENT REACTIONS f O THE CHECK LIST 
Summarizing Quest ions 
Scope of the chapter.-- This chapter presents an analysis of the 
"Summarizing Questions" found at the end of the Mooney Problem Check 
List. The answers to these questions give a fairly accurate picture 
of whether the students enjoyed the Check List; whether they felt it 
to be worth while; and whether it gave them an opportunity to present 
a well-rounded picture of their problems. It is important that admin-
istrators become aware of students' reactions to a study, for the 
success of any study and its ultimate value hinges upon the attitude 
of those participating in it. Favorable replies to such questions 
indicate that the students appreciated the opportunity afforded by 
the study and being favorably inclined toward it, cooperated to the 
best of their ability. 
Comprehensiveness of the Check List.-- The replies to the question, 
''Do you feel that the items you have marked on the list give a well-
rounded picture of your problems?", were as follows: 
84 per -cent answered nyes, 11 
10 per cent answered 11no," 
6 per cent gave no answer. 
Such a favorable response, together with the fact that not one 
student indicated any additional items that should be included in the 
Check List, provides the foundation upon which administrators may base 
-37-
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their plans. They know that the information derived from the Check 
List reveals many of the problems confronting the students. Thus they 
can be reasonably certain that any program or services that may be 
based upon the results of the Check List will be meeting the immediate 
needs of the students. 
En.io;nnent derived from :the Check List.-- A tabulation of replies 
to the question, 11Have you enjoyed filling out the list?", shows that: 
- 81 per cent did enjoy it, 
13 per cent did not, 
6 per cent gave no reply. 
Since the students enjoyed filling out the list, it follows that 
they would be interested enough to give the items sufficient thought 
before underscoring them so that the end result would be a reliable 
picture of their problems upon which educators could build their per-
sonnel programs and services. 
Worth-whileness of the Check List.-- The assumption made in the 
preceding paragraph that the results contained in the Check List are 
accurate pictures of the students' problems is further supported by 
replies to the question, '~ether you have or have not enjoyed filling 
out the list, do you think it has been worth while doing?" The replies 
were as follows: 
79 per cent gave affirmative replies, 
13 per cent gave negative replies, 
8 per cent gave no reply. 
Inasmuch as the students participating in this stuQy felt it was 
worth while doing, it may be assumed that every effort was made by them 
to furnish accurate information about their problems • 
• 
• 
• 
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Quotations of students' reactions.-- The short paragraphs written 
b.1 the students in answer to the second ·part or· the preceding question--
"Could you explain your reaction?"-shed much light on why the students 
felt the Check List was worth while. 
"It showed me all my problems in a list. They 
didn't look very large in comparison ~~th the total 
amount and made me feel that I haven't too much to 
really trouble me; therefore, I feel more capable 
to deal -w~th the few problems which I have." 
II 
Puts several big problems down in black and 
white, thus giving me a better prospective as to 
what I am actually trying to overcome. 11 
11This sheet couldn't have been presented to 
me at a more opportune moment. I think it gives 
everyone a chance to express their feelings and 
to have assistance on their problems." 
"This list gives me a better understanding 
and idea of the problems I have. I probably 
wouldn't have thought of them or taken the- time 
to. It helped me to realize the points I must 
overcome if I am to be a successful individual." 
"I think it is worth while filling out. this 
list because it enables you to know yourself 
perhaps even better than you've ever known your-
self." 
From the summaries, we find a central thought predominating 
throughout; namely, that qy checking the items in the Check List, the 
students received a clearer picture of their problems. Counselors 
recognize that this is an important first step in personal adjustment. 
With this improved understanding, students are better enabled to direct 
their efforts along more worth-while paths. The summaries further 
reveal that the students realize the importance of overcoming their 
problems in that they indicate a sincere desire to eliminate many of 
them. 
• 
• 
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The 13 per cent who did not feel the Check List was worth while 
doing gave replies similar to the following to explain their rea·ction 
to the Check List: 
"I think it is of no use because no one wants 
to tell their personal problems to anyone." 
"Many of the questions are so personal that I 
don't think many people would check them even if 
they applied." 
"Because when I have to pick out my defects, it 
only makes me more aware of nw feelings." 
"I dislike to analyze my own personal feelings 
for then I ·become more aware of my mm defects." 
These negative reactions show a reluctance on the part of the 
students to discuss their personal problems with another and also a 
reluctance to face their problems squarely. The purposes of the guid-
ance program would need to be explained in more detail to those stu-
dents who have these feelings before it would be possible to assist 
them, for nothing could be accomplished with these students if they 
were subjected to guidance against their will. 
Students' desire for help.- An analysis of the preceding ques-
tions give some indication of the reliability of the information 
contained in the Check Lists. In addition, admin."istrators may obtain 
some indication of the students' desire and need for guidance services 
from an analysis ·of the following questions: 
1. "If the oppertunity · were offered would you like to 
talk over any of these problems with some one on 
the college staff? 11 
2. 11If so, do you know the particular person(s) vdth 
whom you would like to have these talks? 11 
• 
• 
• 
The replies to the first question were as follows: 
47 per cent gave affirmative replies, 
45 per cent gave negative replies, 
8 per cent gave no answer. 
This would indicate then that the students definite~ needed a 
place where the,y could go to talk over their troubles with a competent 
person. In this particular stuqy, the service rendered must be in 
addition to an advisory ff,Ystem. Each student in this study has an 
adviser to whom she may go for help. Evidently, from the number of 
affirmative replies, the existing set up is not meeting the students' 
needs and must be supplemented by another service. 
The equally large number of students who did not wish to discuss 
their problems ~~th any one deserves consideration. If these students 
are capable of satisfactorily handling their own problems, all is well. 
However, it is very often found that this is not the case; rather, 
because of the personal nature of many of their problems, the students 
are reticent to discuss them with another person. Consequent~, these 
students need more attention than those who gave affirmative replies. 
Herein lies a problem of educating these students so that they may 
more clearly understand the nature of the guidance program or service, 
and the valuable assistance they may receive from such a set up. 
The replies to the second question were as follows: 
36 per cent did not know with whom to discuss problems, 
11 per cent did, 
53 per cent gave no answer. 
The fact that 36 per cent of the students did not realize that 
they could discuss their problems with their advisers, or did not wish 
to do so, is sufficient cause for an examination of the existing program 
. ~ 
• 
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to determine wherein the difficulty lies. It also indicates that 
provision should be made for the establishment of a Counseling Depart-
ment so that the students may have some one with vmom to discuss their 
problems. 
Summaries of chief P[Oblems.-- From the replies to students' 
reactions, we found that they felt the Check List enabled them to 
realize exactly what their problems were. Their responses to the Check 
List proper are further supported b,y the following representative, sum-
mary statements of their chief problems. 
11The fear of getting low grades leads to a 
feeling of little self-confidence, pre-exam fright, 
and a general feeling or nervousness, discourage-
ment, and dissatisfaction with ~self and the 
world around me. It seems at the present time all 
~v worries spring _from a fear of getting low grades." 
"My chief problems all come from the fact that 
I read too slowly. Because of this I have to spend 
much more time on homework than the average girl and 
even the slow girl. I don't have enough time to be 
sociable with other girls in my dorm. 11 
"Number 44 summariz.es my chief problem-that of 
not knowing how to study effective~. From this in-
ability to stuQy and concentrate properly stem my 
complaints of little or no social life. Of course, 
ineffective study habits result in lack of sleep and 
lack of sleep means even less effective study habits, 
and if anything makes a person get discouraged easily, 
it is not enough sleep. With good study habits and a 
definite plan for study -time, all my problems would 
be solved." 
11 I have only one that causes me worry. That 
one is ~ eczema which has been growing steadily 
worse since I came to college. I am under medical 
treatment, but can see no marked improvement and am 
inclined to be discouraged. Probably this is wound-
ing my vanity more than it is actually bearing down 
on rrry mental capacities; but, nevertheless, it is a 
source of great annoyance." 
• 
• 
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"Often I wonder if life is worth while. The 
struggle to get some~mere, have money, and happi-
ness through friends, the daily routine of exist-
ing often seem without purpose. I wish I had a 
better understanding of religion and could find 
contentment in knowing that someone wa~ looking 
after me wherever I was and whatever I did. 11 
43 
Eighty-eight per cent of the students wrote summaries similar to 
the ones illustrated on the preceding page. These show that the stu~ 
dents have given careful thought to their problems and are quite eager 
to receive help on them. In most cases the,y see the relationship 
betvreen problems and realize that one problem may give rise to many 
others. 
Such summaries are of greatest value in counseling the individual, 
for it gives the counselor some basis on which to develop a program of 
assistance for the student. They are of value also to administrators 
in that from the summaries some idea of the extensiveness of the counsel-
ing program may be established. If, as in this study, students can in-
telligently describe the problems giving them greatest concern, much 
time will be saved in the interview. For, instead of having to ferret 
out the chief problems of the students, the counselor may approach the 
problem immediately and make plans for the gradual elimination of the 
troublesome item • 
• 
• 
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CHAPTER V 
SUMMARY, CONCLUSIONS, AND RECO~IDATIONS 
Summary 
A summary of the findings of this study reveals a number of 
facts. 
The 237 freshmen student~ taking part in the study checked a 
total of 4,787 problems, 1,113 of which were circled. The average 
(mean) number of problems underlined by the students was 21.9 and 
the range ran from 0 to 86. 
The most critical problem among the freshmen was that of 
"needing to know my vocational abilities, 11 which was circled by 53 
per cent of the students checking the item. 
The item that was underlined most frequently was "not enough 
sleep" from the Area of Health and Physical Development. One hun-
dred one students or 42 per cent of those participating in the study 
considered this item as a problem. 
A total of 883 problems were checked Qy 206 students in the 
Area of Adjustment to College Wor~while 87 students underlined a 
total of 171 problems in the Area of Morals and Religion, indicating 
that they were least concerned with"problems in this area. Sixty-
eight problems out of the 330 problems in the Check List were marked 
b,y 10 per cent or more of the students. 
-44-
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The replies to the summarizing questions indicated that the 
students felt the Check List gave a well-rounded picture of their 
problems; enjoyed filling out the Check List, and felt it was worth 
while doing because it crystall ized many problems for them and thus 
gave them a better sense of direction in making plans to eliminate 
their problems. 
Forty-seven per cent of the students wished an opportunity to 
discuss their problems with someone; but only ll per cent knew with 
whom they wished to talk over these problems. 
The brief summaries written by the students to describe their 
chief problems showed that they had given enough thought to their 
problems so that they knew exactly what concerned them the most and 
were anxious for help on their problems . 
Conclusions and Recommendations 
45 
The above findings suggest the following conclusions and recom-
mendations for the study. 
The fact that 237 students out of a class of 280 took time to 
underline the problems on the Check List that bothered them indicates 
that students are quite will ing to cooperate with administrators in 
their efforts to organize better guidance programs. 
Also t he information contained in Chapter III indicates that 
contrary to earlier opinions of educators, students are one important 
source of information on the nature and importance of their problems. 
The stuqy further shows that a knowledge of t he students' problems 
assists administrators in determining the services needed by college 
students and the programs that should be established to aid them in 
overcoming their problems. 
46 
Forty-seven per cent of the students in this study indicated that 
they would like some counsel on their problems. Although each of the 
freshmen has an adviser, 36 per cent of these students did not know 
with whom to discuss their problems. This indicates that there is a 
desperate need for a Counseling Department within the college. To 
function advantageously, this department should be headed by a person 
who has had teaching experience, as well as being thoroughly trained 
in guidance. It is recommended that she have teaching experience, be-
cause she will then understand not only the problems of the students, 
but the faculty problems as well and in that way be able to dea.l fairly 
with student-teacher problems. The counselor should be free from all 
teaching responsibilities so that she may be able to devote all her 
tline to those students seeking her aid. 
It is obvious that the counselor would not be able to handle all 
the students' problems alone and still do a complete job. She must 
have assistance. This assistance should come from members of the fac-
ulty in the form of an advisory system. Those chosen as advisers should 
be only people who are genuinely interested in the students for it is 
only when this condition exists that students receive the proper counsel. 
These advisers should be thoroughly trained for their tasks. There 
should be some in-service training which would keep them informed on new 
developments within the college as well as new guidance developments 
outside of their institution. If the advisers do not have private offices, 
• 
• 
• 
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a conference room should be set up where they and their advisees will 
be assured of uninterrupted conferences. 
Since no human being could be expected to become thoroughly 
acquainted in all areas in which student problems may arise, there 
should be a consulting staff to whom the comselor may turn for advice 
when necessar.y. Such a staff would include the college physician, dean, 
placement director, and p~chologist. 
To take care of the students' critical problem--needing to know 
my vocational abilities--a testing program should be established. All 
testing should be done by a trained person. The tests should be given 
early in the freshman year so that the students may be able t o inves-
tigate thoroughly vocations in the fields for which they are particu-
larly suited before deciding which one of the various schools of the 
college they will enter. 
The testing program should incl ude interest and ability tests, 
personality tests, a reading test and a study habits inventory. Many 
of the student problems in the Area of Adjustment to College Work could 
be overcome if the students received aid in the improvement of reading 
ru1d study skills. In order to assist students who are found to be 
weak in reading or who do not study effectively, a clinic should be 
established where the students may have expert assistance with their 
reading difficulties and where they may have supervised study periods 
until they have overcome their study difficulty. 
In order to assist fresrunen vdth their immediate adjustment prob-
lems, an orientation program should be arranged for them. It should be 
• 
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planned for the week before classes begin so that the freshmen may 
know each other better before the upper-class students arrive. Such 
a program would help to eliminate some of the confusion -wnich exists 
during the first few days of classes. 
Because many of the students' problems will not be solved in one 
year and because many new problems will arise as students progress 
through college, provision should be made for a systematic considera-
tion of students' problems throughout the four-year period. Competent 
counseling service for every student should be definitely scheduled. 
In order to provide for economies of time, money, and energy, a plan 
to make possible discussion and study b,y all students each year of 
their common personal problems, should be worked out • 
Since guidance should be a proces s of assisting individuals with 
their problems so that they may become better able to solve them on 
their own and perhaps give assistance to others, it might be well 
gradually to reduce . the organized group work during the senior year 
and conduct the program on a more individual basis so that the students 
will be placed in positions where they will depend more on themselves 
for the solution of their problems and less on the counselor or guid-
&~ce instructors. 
Whatever plan of organization is devised for this group guidance, 
the material or units included should be based upon the needs of the 
students as indicated by them. A committee composed of the counselor, 
a few faculty advisers, and at least one student from each class in 
the college should plan the units t o be included in the guidance 
• 
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program. In this way, the group work will be sure to include material 
that the students need and want and in addition include material that 
wise administrators know should be given to the students even though 
the latter do not always realize its value. 
No one teacher should assume full responsibility for the group 
work, although a responsible coordinator would be needed. Experts in 
each topic included in the course of stuqy might well be invited to 
contribute to the program. Thus the students will have the advantage 
of receiving accurate, first-hand information from authorities in the 
field. The content of the program should not be the same from year to 
year, but should vary to meet the needs of the new students and take 
cognizance of the new problems encountered by the student as she ad-
vances in college and toward maturity. 
• 
• 
• 
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APPENDIX A 
SAMPLE OF THE PROBLEM CHECK LIST 
• 
• 
PROBLEM CHECK LIST 
COLLEGE FORM 
By Ross L. MOONEY 
Please fill out these blanks: 
Date of birth ·······································-···················-····································---······---·········································· Sex ................................... . 
Class in college .............................................. ................ ................ ........................................ : ..................... ~---·--·· ·········· · · · ·· · ·· ········ · · · ·· · ··-- --- ------ -
< Freshman, Sophomore, etc. ) 
College in which you are enrolled .............................. ................................................................ : .............................................. ... . 
(Arts, Education, etc.) 
N arne of the person to whom 
you are to turn in this paper ........................................................................................................................................................ . 
Your name or other identification, 
if desired ······-··-·-·········································································-·---························································· ·······································---············ 
Date ....................................................................... . 
DIRECTIONS FOR FILLING OUT THE CHECK LIST 
This is not a test. It is a list of troublesome problems which often face students in 
college-problems of health, money, social life, relations with people, religion, studying, 
selecting courses, and the like. You are to go through the list, pick out the particular 
problems which are of concern to you, indicate those which are of most concern, and 
make a summary interpretation in your own words. More specifically, you are to take 
these three steps : 
(1) Read the list slowly, pause at each item, and if it suggests something which is 
troubling you, underline it, thus, "34. Sickness in the fami ly." Go through the 
whole list, underlining the items which suggest troubles (difficulties, worries) of 
concern to you. 
C1) 
til 
'"' 0 
C1) 
(2) After completing the first step, look back over the items you have underlined ~ 
and circle the numbers in front of the items which are of most concern to you, ::s 
thus, " @ Sickness in the family." 
(3) After completing the first and second steps, answer the summarizing questions 
on pages 5 and 6. 
Copyright. 1941. by 
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Cir. I Tot. 
HPD 
FLE 
SRA 
SPR 
PPR 
CSM 
HF 
MR 
ACW 
FVE 
CTP 
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First Step : Read the list slowly, and as you come to a problem which troubles you, underline it. 
Page2 
1 Tiring very easily 56 Not as robust as I should be 
2 Being underweight 57 Not enough outdoor air and sunshine 
3 Being overweight 58 Frequent illnesses 
4 Not enough exercise 59 Threatened with a serious ailment 
5 Not enough sleep 60 Afraid I may need an operation 
6 Not enough suitable clothes to wear 61 Going in debt for college expenses 
7 Too little money for clothes 62 Graduation threatened by lack of funds 
8 Having less money than friends have 63 Needing money for education beyond college 
9 Managing my finances poorly 64 Going through school on too little money 
10 Needing a part-time j ob now 65 Doubting college is worth my financial struggle 
11 Not enough time for recreation 66 Boring week ends 
12 In t oo few student activities 67 Too little social life 
13 L acking a place to enter tain friends 68 Awkward in meeting people 
14 Wanting to learn how to entertain 69 Slow in getting acquainted with people 
15 Being ill at ease at social affairs . 70 Unskilled in conversation 
16 Shyn ess 71 Unpopula r 
17 Being slow in making fri ends 72 Being ma de fun of 
18 No r eal friends in college 73 Being talked about 
19 Being called "high-hat" 74 Being watched by other people 
20 F eelings too easily hurt 75 Feeling inferior 
21 Too self-centered 76 Moodiness, having the "blues" 
22 Taking things too seriously 77 Failing to get ahead 
23 Nervousness 78 Not doing anything well 
24 Getting too excited 79 T oo easily discouraged 
25 Not having any fun 80 Sometimes wishing I'd never been born 
26 Too few dates 81 Too inhibited in sex relations 
27 Not mixing well with ~he opposite sex 82 Uninterested in opposite sex 
28 Lack of sex attract iveness 83 Doubting sexual virility 
29 "Going steady" 84 Disturbed by ideas of sexu al acts 
30· Being in love with someone I can't marry 85 Wondering if I'll ever get m arried 
31 Being criticized by my parents 86 Parents separated or divorced 
32 Mother 87 Death in the family 
33 Father 88 Father not living 
34 Sickness in the f amily 89 Mother not living 
35 Par ents sacrificing too much for me 90 Feeling I don't really have a home 
36 Belonging to a minority r el igious group 91 Wanting communion with God 
37 Belonging to a minority racial group 92 Too little chance to develop my own religion 
38 Affected by r eligiou s or racial prejudice 93 Wanting more chances for r elig ious worship 
39 Missing spiritual elements in college life 94 Confused in my religious beliefs 
40 Bothered by vulgarity in college talk 95 Confused on some moral questions 
41 Feeling lost in college 96 Getting low grades 
42 Purpose in going to college not clear 97 Fearing failure in college 
43 Disliking college 98 Enrolled in wrong courses 
44 Don't know how to study effectively 99 Wanting to change to another college 
45 Attending college on insistence of family 100 Wanting to leave college 
46 Restless at delay in starting life work 101 Unable to enter desired vocation 
. 47 Doubting wisdom of my vocational choice 102 Not physically fit fo r desired vocation 
48 Family opposing my choice of vocation 103 Not interested in any vocation 
49 Being told I will fai l in chosen vocation 104 Dreading to think of a life of hard work 
50 Doubting economic value of college degree 105 Doubting college prepares me for working 
51 College too indifferent t o students' needs 106 Hard to study in living quarters 
52 Dull classes 107 No suitable place to study on campus 
53 Too many poor teachers 108 Too few books in the library 
54 Teachers lacking gr asp of subj ect matter 109 Textbooks hard to under stand 
55 Teacher s lacking personality 110 Inadequ ate high-school tra ining 
Page3 
111 Poor posture 166 Frequent sore throat 
112 Poor complexion 167 Frequent colds 
113 Too sh_ort 168 Nose or sinus trouble 
114 Too tall 169 Speech handicap (stammering, etc.) 
115 Not very attractive physically 170 Weak eyes 
116 Needing money for better health care 171 Living in an inconvenient location 
117 Having to watch every penny I spend 172 Lacking privacy in living quarters 
118 Poor living quarters 173 Too little money for room rent 
119 Family worried about finances 174 Having financial dependents 
120 Disliking financial dependence on family 175 Too many financial problems 
121 Living outside the stream of college life 176 Unsure of my social etiquette 
122 Nothing interesting to do in spare time 177 Awkward in making a date 
123 Having no hobby 178 Not knowing what to do on a date 
124 Not enjoying many things others enjoy 179 Not knowing how to select clothes 
125 1N anting to learn how to dance 180 Not fitting in the group with which I live 
126 Being left out of things 181 Not getting along well with other people 
127 Being regarded as queer 182 Disliking certain persons 
128 Being critici~ed by others 183 Being disliked by certain persons 
129 Hurting people's feelings 184 Getting into arguments 
130 Losing friends 185 Being jealous 
131 Unhappy too much of the time 186 Losing my temper 
132 Worrying about unimportant things 187 Stubbornness 
133 Daydreaming 188 Carelessness 
134 Forgetting things 189 Laziness 
135 Afraid when left alone 190 Not taking things seriously enough 
136 Embarrassed in discussions of sex 191 Going with a person my family won't accept 
137 Insufficient knowledge about sex matters 192 Being in love 
138 Venereal disease 193 Deciding whether I'm in love 
139 Afraid of close contact with opposite sex 194 Thinking too much about sex matters 
140 Wondering if I'll find a suitable mate 195 Finding it hard to control sex urges 
141 Friends not welcomed at home 196 Heavy home responsibilities 
142 Home life unhappy 197 Parents expecting too much of me 
143 Family quarrels 198 Clash of opinions between me and parents 
144 Not getting along with brother or sister 199 Talking back to my parents 
145 Not getting along with a step-parent 200 Parents' drinking 
146 Failing to go to church 201 Failing to see relation of religion to life 
147 Disliking church services 202 Doubting existence of God 
148 Being f orced to go to church 203 Losing faith in religion 
149 Rejecting earlier religious beliefs 204 S~ience conflicting with my religion 
150 Doubting value of worship and prayer 205 Never having had a religion 
151 Carrying too heavy a class load 206 Slow in mathematics 
152 Absent from classes too often 207 Slow with theories and abstractions 
153 Not enoug h time for study 208 Weak in logical reasoning 
154 Poor memory 209 Not smart enough in scholastic ways 
155 Not fundamentally interested in books 210 Unable to express myself in words 
156 Wondering if I'll be successful in life 211 Not knowing the kind of person I want to be 
157 Needing to plan ahead for the future 212 Not knowing where I belong in the world 
158 Not knowing what I really want 213 Needing to decide on an occupation 
159 Trying to combine marriage and ca1·eer 214 Needing information about occupations 
160 Concerned about military service 215 Needing to know my vocational abilities 
161 Being without a good college adviser 216 Not enough chances to talk to teachers 
162 Having no friends on the faculty 217 Classes too large 
163 Teachers lacking interest in students 218 Teachers doing too much of the talking 
164 Teachers lacking understanding of youth 219 Teachers too theoretical 
165 Too little freedom in classes 220 Teachers not practicing what they preach 
Page 4 ' Cir. I Tor.--H PD 
221 Frequent headaches 276 Poor teeth 
222 Menstrual disorder s 277 P oor hearing 
223 Lack of appetite 278 Tired feet 
224 Digestive troubles 279 Physical h andicap 
225 N ot getting proper diet 280 Being clumsy and awkward 
FLE 
226 Tiring of same meals all the time 281 Doing more outside work than is good for me 
227 Too little money for board 282 Working late a t night on a job 
228 No regular source of income 283 Working for all my expenses 
229 N eeding a job in vacations 284 Getting low wages 
230 Too little money fo r r ecr eation 285 Dissatisfied with my present job 
SRA 
231 N ot enough time to myself 286 Unable to lead a well-rounded life 
232 T oo li ttle time for sports 287 Too little ch ance to do what I wan t to do 
233 Too little chance to en joy art or music 288 Too much social life 
234 Too little chance to listen to the radio 289 In too many student activities 
235 Too li ttle chance to go to shows 290 Too little chance to r ead what I like 
SPR 
236 Wanting a more pleasing personality 291 Failing to get the confidence of people 
237 Lacking leadership ability 292 Being snubbed 
238 Too easily led by other people 293 F eeling that nobody understands me 
239 Being a poor judge of people 294 Have no one to t ell my troubles to 
240 Picking the wrong kind of friends 295 Dislike talking about per sonal affairs 
PPR 
241 Afraid of making mistakes 296 Too many personal problems 
242 Can't make up my mind about things 297 Unwilling to face a serious problem now 
243 Lacking self-confidence 298 Bad dreams 
244 Lost-no sense of direction in my life 299 Insanity 
245 Can't see the value of daily things I do 300 Thoughts of suicide 
CSM 
246 Girl friend 301 Disappointmen t in a love affair 
247 Boy friend 302 Breaking up a love affair 
248 Engagement 303 Petting and necking 
249 Marriage 304 Going too far in sex r elation s 
250 Putt ing off marriage 305 Wanting love and affection 
HF 
251 Not telling p ar ents everything 306 Getting horne too seldom 
252 Parents not trusting me 307 Living at h ome, or too close to home 
253 Being treated like a child at horne 308 Wishing I had a better family background 
254 Being an only child 309 Relatives interferin g with family affairs 
255 Wanting more freedom at horne 310 Afraid of someone in the family 
MR 
256 Bothered by ideas of heaven and hell 311 Moral code weakening 
257 Having a guilty conscience 312 Trying to break off a bad h abit 
258 Yielding to t emptations 313 Sometimes being dishonest 
259 Can't forget some mistakes I've made 314 Drinking 
260 Getting a bad reputation 315 Cheating in classes 
ACW 
261 Worrying about examinations 316 Afraid to speak up in class discussion s 
262 Not g etting studies done on time 317 Vocabulary t oo limited 
263 Unable to concentrate well 318 Weak in writing 
264 Trouble in outlining or note-taking 319 W eak in spelling or grammar 
265 Trouble in using the library 320 Slow in r eading 
FVE 
266 Needing vocational training beyond college 321 Afraid of unemployment after graduation 
267 Doubting I can get a job in chosen vocation 322 Don't know how to look fo r a j ob 
268 Wanting advice on next steps after college 323 College of little help in getting a job 
269 Choosing cour ses to take next term 324 L acking work experience to g et a job 
270 Choosing best courses to prepare for a job 325 Doubt ing ability to handle a good job 
CTP 
271 Wanting courses not offered by the school 326 College system too arbitra ry 
272 Wanting courses I'm not allowed to take 327 Forced to t ake courses I do n't like 
273 Courses t oo unrelated to each other 328 Too much work required in some courses 
274 Having an unfair t eacher 329 Grades unfair a s measures of ability 
275 Not getting along with a teacher 330 Having unfair tests 
I TOTAL ..•. Second Step: Look back over the items you have underlined and circle the 
numbers in front of the problems which are troubling you most. Third Step : Pages 5 and 6 
Page 5 
Third Step: Answer the following five questions: 
SUMMARIZING QUESTIONS 
1. Do you feel that the items you have marked on the list give a well-rounded picture of your prob-
lems ? ............. Yes . ............... No. If any additional items or explanations are desired, please indicate 
them here. 
2. H ow would you summarize your chief problems in your own words ? Write a brief summary. 
(Questions are continued on next page -7) 
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3. Have you enjoyed filling out the list? .................. Yes ................... No. 
4. Whether you have or have not enjoyed filling out the list, do you think it has been worth while 
doing? ................. Yes . ................ No. Could you explain your reaction? 
5. If the opportunity were offered, would you like to talk over any of these problems with some-
one on the college staff? ............... Yes . ............... No. If so, do you know the particular person (s) with 
whom you would like to have these talks? ............... Yes . ............... No. 
Note to Couns elo?·s: Normally the statistical summary is to be made by the counselor. In some situations, 
however, the counselor may want students to make their own summaries. In these cases, students should be 
given definite instructions and a demonstration of the method, preferably after they have filled out the 
check list. 
Instructions for Making a Statistical Summary 
For convenience in summarizing results on an individual case or on groups of students, the 330 problems are 
classified in eleven areas: 
(1) 
(2) 
(3) 
(4) 
(5) 
H ealth and Physical Development (HPD) 
Finances, Living Conditions, and Employment 
(FLE) 
Social and Recreationa l Activities ( SRA) 
Social-Psychological Relations (SPR) 
Personal-Psychologica l Relations (PPR) 
(6) 
(7) 
(8) 
(9) 
(10) 
(11) 
Courtship, Sex, and Marriage (CSM) 
Home and Family (H F ) 
Morals and Religion (MR) 
Adjustment to College Work (ACW) 
The Future: Vocational and Educational (FVE) 
Curriculum and Teaching Procedures (CTP) 
There are thirty problems in each area, these being arranged in groups of five items across the six columns 
of problems. The first area is the top group, the second area is the second group, and so on down the pages. 
On page 4, at the end of each group, is a box in which to record the count of problems marked in each area. 
In the left half of the box put the number of items circled as important; in the right h alf, put the total 
number marked in the area (including the circled items as well as those underlined only) . At the bottom 
of the page enter the totals for the list. If desired, the area totals can be recopied to the first page for greater 
convenience in later r eference. 
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